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Academic self- In the context of the Fourth Industrial Revolution, critical
efficacy; critical reading self-efficacy is essential for tertiary EFL learners’
reading; revised academic success. Learners’ geographical context, including
Bloom’s taxonomy; their residential and institutional locations, is significantly
rural EFL learners; associated with their reading self-efficacy. Grounded in Albert
geographical Bandura’s self-efficacy theory and the revised Benjamin Bloom
locations taxonomy, this study aims to investigate the relationship

between tertiary EFL learners’ lower- and higher-order reading
self-efficacy and the influence of geographical context on their
critical reading  self-efficacy. Using a Likert-scale
questionnaire, data were collected from 157 undergraduate
EFL learners at different urban and rural tertiary institutions in
Bangladesh and analyzed employing Pearson’s correlation
coefficient, MANOVA, and independent sample T-test. The
Pearson correlation coefficient analysis revealed a significant
association between lower-order and higher-order reading self-
efficacy. MANOVA results further showed that learners’
geographical context significantly influenced their critical
reading self-efficacy, while the independent-samples t-test
indicated that rural learners reported lower critical reading
self-efficacy than their urban counterparts. The study offers
context-specific implications for tertiary EFL teaching
instructions and curriculum design. Specifically, it highlights
the value of integrating both lower and higher-order reading
skills in teaching practices. Additionally, it proposes initiatives
to address contextual factors to reduce urban-rural disparities
in critical reading self-efficacy of tertiary EFL learners
regardless of their residential and institutional locations.

1. Introduction

Critical reading is vital for the academic and career success of 21st-century
university students (Van et al., 2022). With the advent of information technology
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and the availability of vast, ever-increasing information, students need to read
critically to determine what to accept and what not to. If readers accept all this
information without question, they may be misled by false or misleading
information (Khalil, 2019). Correspondingly, developing their critical reading
skills by ensuring positive self-efficacy is essential. While academic self-efficacy
significantly shapes learning behaviors, self-efficacy in critical reading determines
how well learners analyze and evaluate information.

Learners’ academic self-efficacy, a consideration in educational
psychology, has received considerable research attention recently (An et al., 2021;
Wang et al.,, 2021). Learners’ autonomous self-evaluation, also known as
‘academic self-efficacy,” is defined as learners' judgment of their ability to
accomplish academic tasks (Schunk & Pajares, 2002). It serves as their intrinsic
motivation for greater academic achievement (Schunk et al., 2013). Understanding
academic self-efficacy helps accurately predict actual learning behaviors (Sharma
& Nasa, 2014) and identifies the elements that regulate it (Siboroet al., 2022).
Social orientations and exposures are prime sources of learners’ academic self-
efficacies (Bandura, 1997). Thus, the study of self-efficacy can guide the nurturing
of the right dispositions and learning behaviors to achieve learning success by
addressing the triggering issues.

However, there is a need to conduct further research on Bangladeshi
tertiary EFL learners’ self-efficacy in critical reading. Though researchers are
concerned with developing critical reading self-efficacy (Bozgun & Can, 2023;
Kokeli, 2023) and self-efficacy in other EFL fields, contextual differences,
particularly, geographical context, involving urban and rural locations, have
remained neglected. Additionally, the existing studies (Bozgun & Can, 2023;
Karadeniz, 2015; Kokel, 2023; Saidalvi et al., 2022) on self-efficacy in critical
reading lack theoretical foundations. Furthermore, the majority of studies
(Kiigiikoglu, 2013; Oztiirk et al., 2022; Ulu et al., 2017) focused on teachers’
critical reading self-efficacy rather than students'.

Specifically, the study aims to explore Bangladeshi tertiary EFL learners’
critical reading self-efficacy, based on the revised Bloom’s taxonomy, with a focus
on their geographical background, to determine the connection between EFL
learners’ Lower-Order and Higher-Order reading self-efficacy. In addition, the
study intends to identify the influences of EFL learners’ social status on their
critical reading self-efficacy. Finally, the study aims to identify any differences in
the critical reading self-efficacy of Bangladeshi urban and rural tertiary EFL
learners. Following these considerations, the study tested the following hypotheses:

H1: There is a strong correlation between university EFL learners’ Lower-Order
reading self-efficacy and Higher-Order reading self-efficacy.

H2: EFL learners’ geographical location has a significant influence on their critical
reading self-efficacy.
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H3: There is a significant difference between urban and rural EFL learners' critical
reading self-efficacy.

2. Literature Review
2.1 Critical Reading

According to Pirozzi et al. (2014), critical reading is a high level of comprehension
of the written text. The reader must use interpretive and evaluative skills to
differentiate between significant and insignificant information, facts, and opinions,
and to identify the author's aims and tone. Additionally, the reader uses inference to
go beyond the literal meaning and draw logical conclusions from the text.

Besides, while reading critically, one needs to employ comprehension,
analysis, evaluation, interpretation, and synthesis to grasp a deeper understanding
of the text (Majumdar et al., 2020). It is a top-down reading process in which the
reader interprets the text in light of their knowledge of the world and previous
experiences. However, the bottom-up reading, the understanding of the words and
letters, contributes to the critical reading as the basic understanding of the text is
crucial for meaning-making (Niculescu & Dragomir, 2023). Therefore, critical
reading is an interactive reading activity that includes HOTs and LOTSs, aiming to
construct new meanings of the text in relation to readers’ prior knowledge.

2.2 Impact of Geographical Locations on Critical Reading Abilities

Learners’ geographical location is a prime source of their self-efficacy, which
regulates their efforts, strategies, and learning success. Learners living in rural
areas and studying in rural tertiary institutions are less intelligent and perform
worse academically (Glauber, 2022; Khan & Khan, 2025). Moreover, students
residing in rural areas and attending rural tertiary institutions come from less
educated, economically less solvent, and low-resourced families, leading to limited
exposure to advanced educational materials and opportunities (Cartwright & Allen,
2002; UNESCO, 2020). Conversely, urban-dwelling students who study in urban
educational institutions belong to more educated and economically well-off
families with greater socio-cultural and technological exposure (OECD, 2019;
World Bank, 2020).

Thus, factors such as poverty, the digital divide, teachers' ineptitude, and
the overall paucity of development facilities in countries like Bangladesh and Iran
(Bhat, 2023; Rajabi, 2009; Ullah et al., 2022) contribute to the urban-rural gaps in
critical thinking of tertiary EFL learners. Hence, Cartwright and Allen (2002) claim
that rural learners have less exposure to cultural experiences and fewer
opportunities to engage in thoughtful discussions with their less educated
surroundings. Therefore, students who have poor exposure due to their
socioeconomic background during their school years tend to have less knowledge
of the world that they need to read critically in their later years of education
(Comber & Nixon, 2011). Accordingly, Ma and Li (2024) argue that rural EFL
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learners’ lack of critical reading skills is a pervasive concern. However, there was
no significant difference in the perceived critical thinking skills of Malaysian urban
and rural EFL students (Mahmood & Othman, 2020).

2.3 Learner’s Geographical Location and Self-efficacy

Learners’ geographical location strongly influences their self-competence. Students
from rural and associated low socioeconomic backgrounds suffer from lower self-
esteem and consider themselves to have lower intelligence than their counterparts
from higher socioeconomic backgrounds. This adversely affects their academic
performance (Wiederkehr et al., 2015). University students who study in rural
tertiary institutions and reside in rural areas, thereby having lower socio-economic
backgrounds, have lower abilities to adjust to university culture than students from
higher socio-economic backgrounds (Wiederkehr et al., 2015). For example,
students living and studying in rural areas in China and Nigeria have lower self-
esteem (Fagbohun et al., 2025; Yu et al.,, 2022). Moreover, Chinese tertiary
students with rural family backgrounds have lower self-efficacy than students with
urban family backgrounds (Wang et al., 2026).

2.4 Critical Reading Self-efficacy of Bangladeshi Urban and Rural Tertiary
EFL Learners

In Bangladesh, Colleges affiliated with the National University (NU), the only
higher education institutions in rural Bangladesh, are far behind in developing
learners' critical reading skills (Mamun, 2021; Mridha et al., 2013). Because of the
Government’s discriminatory policy toward NU and autonomous public
universities, NU faces budgetary constraints that undermine the quality of
education (Mamun, 2021). Besides, a shortage of qualified teachers, limited
sociocultural exposure, limited facilities and connectivity, and low motivation
(Mridha et al., 2013) inhibit the effective development of critical reading skills
among rural Bangladeshi EFL learners. On the other hand, private universities are
among the many tertiary institutional options in Bangladeshi cities.

Improving Bangladeshi tertiary EFL learners’ critical reading skills by
nurturing their critical reading self-efficacy is pivotal to their academic and career
success. According to the National Education Policy 2010 (Ministry of Education,
2010), university education in Bangladesh aims to produce independent-thinking,
creative citizens and to inspire research. However, given the socio-economic
barriers associated with learners’ geographical location, there remains a persistent
gap in the critical thinking efficiency of Bangladeshi urban and rural learners
(Uddin et al., 2023). Since more than 60% of the country's population lives in rural
Bangladesh, it will be difficult to sustain economically in global competition
without equipping this population with 21st-century employability skills, such as
critical reading (Sophia, 2018).
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Similarly, private universities fall behind in developing the critical reading
skills of their students. Although they emphasize the development of 21st-century
skills (Alauddin et al., 2016), the quality of faculty, infrastructure, financial
management, research, and technological facilities in many private universities
remains below standard (Amin & Sheikh, 2021). This leads to a dearth of critical
thinking skills among future job seekers (Hossan, 2022).

Additionally, EFL courses in Bangladeshi universities are designed to offer
linguistic support for English-medium education. Though these courses are
implemented with the CLT approach, Tertiary EFL learners’ communication needs
are inadequately met (Rashid & Rana, 2021). Besides, students’ conventional
inclination to accept information without question (Laskar, 2021) limits their
capacity to build independent perspectives and produce original ideas (The
Financial Express, 2023). Hence, developing critical reading self-efficacy among
Bangladeshi undergraduates, both in urban and rural tertiary institutions, is crucial
to ensure their better future.

2.5 Theoretical Underpinnings
2.5.1 The Theory of Self-efficacy

People’s self-efficacy is the belief in their ability to perform an action (Bandura,
1997). The motivational process of the theory holds that people recognize that
performing a particular task will yield rewarding results. However, they may stop
pursuing the task in the face of challenges. In this connection, the ability to decide
is not enough to accomplish the task; they need a persistent self-efficacy belief in
the actual performance (Bandura, 1997).

Moreover, based on self-efficacy, people set their goals and ambitions,
expected results, dispositions, and understanding of the possible challenges and
opportunities within the social context (Bandura, 2006), in other words,
achievement strategies. For example, EFL learners with positive self-efficacy use
various strategies, such as cognitive, compensatory, memory, social, and
particularly metacognitive strategies (Kokgu, 2023). Thus, academic self-efficacy
beliefs can accurately predict the learners’ actual abilities by determining their
strategies.

However, Bandura (1997) indicates that human behavior must be studied
in connection with internal personal factors and external social factors which are
represented in the triadic reciprocal causation model. The triadic reciprocal
causation model argues that efficacious people can utilize opportunities created by
the social system, whereas inefficacious people fail to do so. Vicarious or social
experiences lead students to compare their performance with those who serve as
models and high achievers in the field, such as teachers, parents, and peers.
Therefore, ability modeling based on social examples often depends on the social
status of the intra- and intercultural people students interact with (Usher et al.,
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2018). Accordingly, the triadic causation framework of the self-efficacy theory
serves as the basis for H2 (EFL learners’ geographical location has a significant
influence on their critical reading self-efficacy.) and H3 (There is a significant
difference between urban and rural EFL learners' critical reading self-efficacy.)
that focus on the differences in EFL learners’ LOT and HOT reading self-efficacies
that are shaped by their environmental and educational contexts.

2.5.2 Bloom’s Taxonomy of Critical Thinking

The revised Bloom’s taxonomy specifies the domain of the learners’ self-efficacy
in critical reading. The revised Bloom's taxonomy, developed from the original,
was created to develop educational goals, teaching-learning materials, and testing
materials that will enhance learners’ critical thinking (Anderson et al., 2001). The
taxonomy contains six levels of thinking, which are shown in Figure 1.
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Figure 1: The hierarchical orders of six cognitive levels.

Figure 1 displays the six cognitive levels- remembering, understanding,
applying, analyzing, evaluating, and creating in a hierarchical order (Anderson et
al., 2001). Remembering, understanding, and applying are LOTSs skills where the
learners reproduce and recognize information and apply the simple ideas to solve
tasks, whereas analyzing, evaluating, and creating are HOTs skills where the
learners must employ cognitive skills like differentiating, creating, and judging
(Kusuma et.al., 2017) to make decisions or construct meaning. However, though
the development of thinking occurs hierarchically, LOTs are fundamental to the
development of HOTs (Kamarulzaman et al., 2017), as higher-level meaning
constructions are based on textual understanding. Therefore, the study’s H1 (There
is a strong correlation between university EFL learners’ Lower-Order reading
self-efficacy and Higher-Order reading self-efficacy.) is strongly informed by
Bloom’s taxonomy, reflecting the interdependent relationships between LOT and
HOT reading self-efficacies.
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Bloom’s taxonomy is fundamental to critical reading. There is a
heightened concern about including Bloom's taxonomy-based reading activities in
EFL textbooks to enhance the learners' critical thinking. Moreover, Surjosuseno
and Watts (1999) find close similarities between the original Bloom’s taxonomy
and critical reading concepts, as shown in Table 1.

Table 1: Similarities between critical reading and the cognitive levels of Bloom’s original

taxonomy.

Critical Reading

Bloom's Taxonomy

Assumption Synthesis
Fact Knowledge
Conclusion Analysis
Supporting statement Analysis
Premise Analysis
Evidence Analysis
Relevant and irrelevant Evaluation
Consistent & inconsistent Evaluation
Implication Application
Argument Evaluation

Point of view/interpretation

Comprehension

Table 1 indicates that critical reading tasks correspond to the cognitive
levels of the original Bloom’s taxonomy. Therefore, the development of critical
reading includes both HOTs and LOTs. These thinking levels, as interlaced
processes, allow the readers to make meaning of the given text.

3. Materials and Methods

The study employed a quantitative approach. Bandura (2006) recommends
investigating self-efficacy using a self-reporting questionnaire. Moreover, many
studies (Alrahidi & Alshammari, 2025; Aweina, 2024) have explored EFL
learners’ self-efficacy employing this approach.

3.1 Participants

157 undergraduate EFL learners, comprising 82 participants from three rural
tertiary colleges affiliated with NU and 75 participants from three private
universities situated in Dhaka, were selected using purposive sampling (Campbell,
2020). Among them, 94 were male, and 63 were female. While 82 belonged to
rural higher educational institutions, 75 were from urban ones. To ensure a clear
distinction between the two groups, participants were selected based on
where they had completed their earlier education. Those in the rural group
had completed their primary, secondary, and higher secondary education in
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rural areas, while those in the urban group had completed these stages of
education in urban areas.

3.2 Instruments

Self-efficacy evaluation is related to specific tasks (Bandura, 2000). Hence, a 29-
item questionnaire was developed using the action verb lists from Anderson et al.
(2001) to specify the types of tasks on which learners' self-efficacies were
measured. The questionnaire variables were measured on a 5-point Likert scale
(Strongly Agree-5, Agree-4, No comment-3, Disagree-2, Strongly Disagree-1).

To ensure clarity of expression, the questionnaire was verified by one
English professional and one non-English professional. Secondly, the Cronbach's
alpha for the questionnaire items is 0.876. Construct-specific reliability scores are
presented in Table 2.

Table 2: Cronbach’s Alpha scores for LOT and HOT reading self-efficacy

Variable Name Reliability Scores

LOT reading self-efficacy .790

HOT reading self-efficacy .785

Table 2 indicates that the reliability score for LOT reading self-efficacy is
.790, while that for HOT reading self-efficacy is .785. The acceptable range of
Cronbach's Alpha is .60-.80+ (Taber, 2017). Therefore, the questionnaire is both
valid and reliable.

Moreover, an Exploratory Factor Analysis (EFA) indicates that the
extracted factors account for 51.46% of the variance across all items in the
guestionnaire. This establishes the questionnaire's construct validity. The EFA was
conducted using PCA with varimax rotation.

Additionally, Bandura (2006) proposes that, to ensure the content validity
of the perceived self-efficacy questionnaire, the researchers should use the word
‘can’ instead of ‘will’ because ‘can’ denotes ability, whereas ‘will’ denotes
willingness. As a result, the questionnaire items are self-evaluative, consistent with
previously validated self-efficacy questionnaires (Kutuk et al., 2023). Accordingly,
the self-evaluative questionnaire is an acceptable form of investigation.

3.3 Data Collection

Questionnaire data from urban learners were collected manually and via Google
Forms. In contrast, the survey data from the rural areas were collected with the help
of a research assistant, an EFL teacher at a rural college.
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3.4 Data Analysis

To analyze data for H1, a Pearson’s correlation coefficient test was run. For H2,
MANOVA was used because it allows the analysis of multiple correlated
dependent variables, thereby enhancing statistical power and reducing the risk of
Type | error (Tabachnick & Fidell, 2019; Pallant, 2020). An Independent Samples
T-test was used to analyze data for H3, which tests the difference in means
between two independent groups (Pallant, 2020).

4.Results
4.1 Descriptive Statistics of LOT and HOT Reading Self-Efficacy

Table 3 presents the descriptive statistics for LOT and HOT reading self-efficacy,
including mean, standard deviation, and range.

Table 3: Descriptive statistics of LOT and HOT reading self-efficacy

N Minimum Maximum Mean Std.
Deviation
LOT 157 2.00 473 3.6628 50531
HOT 157 2.05 4.68 3.4238 57666

The findings in Table 3 show that the mean score for LOT was M = 3.6628
(SD = .50531), while the mean score for HOT was M = 3.4238 (SD = .57666),
based on a sample size of N = 157.

4.2. H1: Correlation between LOT and HOT-based Reading Self-efficacy

To determine the correlation between LOT- and HOT-based reading self-efficacy
(H1), a Pearson’s correlation coefficient was computed. The summary of the
findings is presented below.

Table 4: The correlation between Lower-Order and Higher-Order reading self-efficacy

LOT HOT
Pearson Correlation 1 730**
LOT Sig. (2-tailed) .000
N 157 157
Pearson Correlation .130** 1
HOT Sig. (2-tailed) .000
N 157 157

**_Correlation is significant at the 0.01 level (2-tailed).
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The results in Table 4 indicate a strong positive correlation, r = .730, p <
.001, between LOT and HOT reading self-efficacy, suggesting that higher LOT
reading self-efficacy is correlated with higher HOT reading self-efficacy. The
findings suggest that learners who demonstrate greater confidence in lower-order
reading skills also tend to report higher confidence in higher-order reading skills.

4.3 H2: Influence of Geographical Location on Critical Reading Self-efficacy

The impact of EFL learners’ geographical location on their critical reading self-
efficacy (H2) was examined using a MANOVA. The summary of the univariate
findings is given in Table 5.

Table 5: The impact of geographical location on self-efficacy for lower-order and higher-
order reading

Source Dependent F Sig. Partial Eta
Variable Squared
Corrected Lower-order reading 9.830 .002 .060
Model self-efficacy
Higher-order 23.812 .000 133
reading self-efficacy
Intercept Lower-order reading 8672.840 .000 .982
self-efficacy
Higher-order 6296.611 .000 976
reading self-efficacy
Geographical  Lower-order reading 9.830 .002 .060
location self-efficacy 23.812 .000 133

Higher-order
reading self-efficacy

Table 5indicates that geographical location significantly affected LOT
reading self-efficacy (F = 9.830, p = .002), with a small effect size (partial eta
squared = .060). Similarly, EFL learners’ geographical location, in terms of their
stay in rural and urban areas, has a statistically significant impact (F = 23.812, p <
.001) on their HOT reading self-efficacy, with a moderate effect size (partial eta
squared = .133). In short, EFL learners’ geographical location significantly
influences their lower-order and higher-order reading self-efficacy, with a stronger
effect observed for HOT reading self-efficacy.

4.4 H3: Differences in Critical Reading Self-efficacy between Urban and Rural
EFL Learners

An Independent Samples T-test was conducted to examine differences in critical
reading self-efficacy between urban and rural EFL learners (H3). The summary of
the Independent T-test findings is presented below.
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Table 6: Differences between rural and urban EFL learners’ self-efficacy beliefs in critical
reading

Variables Levene's T Df Sig. (2- Mean 95% Cohen’s
Test tailed) Differenc Confidenc d
(Sig.) e e Interval

Lower- 0.002 3.095 136.225 0.002 0.24627 0.08894to ---

order 0.40359

Reading

Self-

efficacy

Higher- 0.002 4.815 134.946 0.000 0.41995 0.24744to 0.780

order 0.59245

Reading

Self-

efficacy

Table 6 demonstrates significant differences between urban and rural EFL
learners’ lower-order and higher-order reading self-efficacy with Levene’sTest
indicating unequal variances across groups for both variables (p = .002). The
subsequent t-test confirmed the significance of the difference. Urban students
showed greater self-efficacy for both LOT reading (t = 3.095, p = .002; mean
difference = .24627) and HOT reading (t = 4.815, p < .001; mean difference =
.41995). The size of the difference in HOT reading self-efficacy, as measured by
Cohen’s d, was large (0.780). Therefore, urban EFL learners have greater
confidence in their critical reading abilities than their rural counterparts.

5. Discussion

The analysis shows that EFL learners’ lower-order reading self-efficacy strongly
correlates with their higher-order reading self-efficacy. Previous discussions on the
issue indicate that lower-order thinking abilities are foundational to the
development of higher-order thinking (Marzano, 2012). According to Willingham
(2007), if a student lacks mastery over lower-order thinking skills, he/she cannot
adequately perform higher-order thinking activities. This finding aligns with
previous conclusions (Rahim et al., 2023). This implies that EFL learners’
persistent weakness in higher-order reading skills and self-efficacy stems from
inadequate mastery of lower-order reading tasks and insufficient the development
of self-efficacy.

The study also found that EFL learners’ geographical location, in terms of
their area, significantly impacts both lower-order and higher-order reading self-
efficacy. Additionally, the study found that urban EFL learners are more self-
confident in their critical reading abilities than rural EFL learners. In this regard,
Aiken and Barbarin (2008) contend that learners’ disadvantaged family
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backgrounds, such as low income and limited exposure to a rich literary
environment, limits their ability to develop vocabulary, comprehension, and critical
thinking skills. In the Bangladeshi context, villagers have lower incomes and fewer
opportunities than urban residents (Staff Correspondence, 2023). Further, there
exists a growing educational gap between Bangladeshi urban and rural tertiary
education seekers. The number of higher education recipients from rural areas is
much lower than that of urban ones (Tareque & Ahmed, 2024). They further argue
that without addressing this disparity, it is impossible to achieve sustainable
national development. However, this finding contradicts those of Mahmood and
Othman (2020), who found no significant differences between urban and rural EFL
learners in Malaysian schools. This may be due to higher living standards across all
locations, as Malaysia is an upper-income developing country (Export Finance
Australia, 2024), whereas Bangladesh is a lower-middle-income country (The
European Institute for Asian Studies, 2023), which affects the overall quality of life
and education in rural areas.

Therefore, the study’s findings extend Bandura’s (1997, 2006) social
cognitive theory of self-efficacy and Bloom’s taxonomy (Anderson et al., 2001) by
indicating that the development of critical reading self-efficacy is constructed
simultaneously by cognitive and social factors, including living zones. The
significant influence of learners’ geographical location on LOT and HOT reading
self-efficacy corroborates that personal beliefs evolve through the interplay among
personal and environmental factors. In addition, the strong correlation between
lower-order and higher-order reading self-efficacy substantiates the interlocked
system of Bloom’s taxonomy.

Considering the urban-rural gaps in EFL learners’ critical self-efficacy, the
findings may have implications for the educational stakeholders. In particular,
efforts to improve learning environments and allocate sufficient learning and
teaching resources can help enhance learners’ critical reading self-efficacy,
particularly in under-resourced settings. Additionally, tertiary EFL teachers can
benefit from designing activities that incorporate both LOT and HOT reading
skills. In particular, rural tertiary EFL teachers can reflect on instructional
strategies that motivate learners to engage in critical reading tasks and thus nurture
their self-confidence in critical reading. Curriculum designers can develop
materials to support balanced development of LOT and HOT reading
performances.

In essence, the study’s findings bear significance for both theory and
practice in EFL education. The findings indicate that fostering critical reading self-
efficacy involves addressing contextual realities, going beyond classroom
dynamics, and ensuring fair access to resources and supportive learning conditions.
These findings further highlight the development of tertiary EFL learners’ critical-
reading self-efficacy as a context-bound learning outcome. Therefore, building
critical reading is not only a cognitive goal but also a social commitment.

169
https://journal.iubat.ac.bd/



https://journal.iubat.ac.bd/

Bristi, N. L & Marzan, L. A.

As stated at the outset of the study, critical reading self-efficacy is not just
a cognitive skill but an indicator of educational equity and social empowerment.
By establishing that critical reading self-efficacy emerges from both cognitive
efforts and social opportunities associated with residential and institutional
locations, the study reinforces the inseparable connections between language
education and broader influential contexts. Moreover, the findings defy the view
that critical reading self-efficacy can be promoted in isolation from learners’
locational backgrounds, underscoring the significance of a language pedagogy that
integrates intellectual development with the social conditions that sustain it.

Despite its contribution, the study has some limitations. The limited sample
may not fully capture the diversity of the target population. In addition, the
quantitative design lacks the deeper exploration of learners’ personal and social
experiences and classroom dynamics. Hence, further research should be conducted
using mixed methods and a larger sample.

6. Conclusion

The study addressed a critical gap in understanding how EFL learners’ cognitive
and social factors shape their self-efficacy in critical reading. The study intended to
identify the connection between LOT and HOT reading self-efficacy, the influence
of geographical location, and the differences in critical reading self-efficacy
between urban and rural EFL learners. The hypotheses were supported by the
findings, which showed that LOT reading self-efficacy is crucial for HOT reading
self-efficacy and that learners’ living and institutional locations influence both
LOT and HOT reading self-efficacies. Particularly, it confirmed that Bangladeshi
rural EFL learners, due to their poorer social orientation and subsequent
challenges, have lower critical reading self-efficacy.

The results, consistent with Bandura (1997, 2006) and Bloom’s (Anderson
et al., 2001) frameworks, corroborate the idea that critical reading self-efficacy
develops through the mutual contributions of learners’ cognitive abilities and social
contexts. The study calls for establishing educational equity through consciously
designed materials and socially aware instructional practices that engage tertiary
EFL learners in critical reading practices. It also advocates initiatives to reduce the
urban-rural gaps in critical reading self-efficacy. Though limited by its sample and
research approach, the study lays the foundation for future cross-context and
mixed-methods research on how social factors sustain confidence in critical
reading. Overall, equipping tertiary EFL learners with critical reading self-efficacy
is both a pedagogical goal and a social responsibility.
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